Examples of assessment techniques other than the Minute Paper/Muddiest Point:

Misconception/Preconception Check (Cross & Angelo p. 132)

This can look a lot like a quiz, and if you give it at the end of a class session, that’s essentially what it is.  But at the beginning of a class session, it’s a good way to assess what students know, or think they know, before library instruction.  If you’re comfortable thinking on your feet and altering your lesson plan on the fly, it can be a great tool for skimming over material that students are already comfortable with and focusing on topics where they need more help.  This would be awesome if done with “clickers” (classroom response tools) so that students could see the whole class’s responses, and if done that way, it can be very effective in overcoming “I already know all this stuff” syndrome. 

Sample questions:

If you put each of these searches into a database or the catalog, which would yield the most results? Which would yield the least?  

Dogs AND cats  

Dogs OR cats

Dogs AND cats AND felines AND canines

Dogs OR cats OR felines OR canines

Circle the things that an EBSCO database can do for you:

Search for only scholarly (peer-reviewed) journal articles

Create a formatted citation for an article you find
Sort search results by relevance, date, author, or source
Create a formatted bibliography from selected citations

 Focused Listing (Cross & Angelo p. 126)
This technique asks students to list ideas related to a central “focus point” for the class.  There are variations, such as asking students not only to list but also to define the terms that they’re listing, or to have them do a list before the class and then again at the end of the class, so that both the students and the teacher can see what they’ve learned in the course of the class session.

Sample topics and lists:

· List some ways in which Wikipedia can be useful for academic research.

· List some things you consider when evaluating a web page or source (this would be a particularly good before-and-after example)

· If you encounter an article in a database that’s not in full text, what are the steps you need to take to get the full text of that article?

One Sentence Summary (Cross & Angelo p. 183)

This is better for more conceptual, concept-driven lesson plans than for skills-based lesson plans (i.e., better for “how scholarly information gets created” than “how to find articles in JSTOR”) but could potentially be used for either type of class.  At the end of the session, students are given about 5 minutes to write a single, grammatically correct sentence that summarizes the main focus of the class, usually following a pattern of “who (or what) does what to whom, when, where, how, and why?”  (Example: “Scholars do original research in their subject areas, often in order to get tenure, and write articles that explain the results of that research, which they then submit for publication in scholarly journals, which send those articles out to other scholars to verify that the authors’ claims are valid.”)

Sample processes to summarize in one sentence:

· How scholarly information gets created (see above)

· How information in Wikipedia is edited and improved (or not).

· What happens when you enter a search in [JSTOR, Academic Search Premier, CINAHL, etc.]?

Directed Paraphrasing (Cross & Angelo p. 232)

This can be a fairly time-consuming technique to use at the end of a class session, so it might be better in a multi-session context (for-credit class) or as an assessment technique for just a small part of a lesson plan.  The idea is that students summarize the content of a lesson in their own words, for a particular audience of non-specialists.  Often this can be something like a memo written for a manager in a business setting, or a letter to the editor for your local paper.  For library topics, it might be useful to ask students to pretend to write an email message to a friend, telling him or her how to do a particular task or skill that you’ve just taught them.  If your institution has webmail, you could even ask them to log into their email and send the message directly to you, pretending that you were their friend.  This has two benefits:  first, it allows you as the instructor to see how well the students have grasped the skill that you’re trying to teach, and it also gives the students practice in explaining how a particular tool works. (After all, we all know that you don’t really know how to do something until you’ve taught someone else to do it, and we can hope that they will then go on to actually teach a friend how to use the tool!)

Sample skills/tasks to paraphrase:

· How to limit a search in an EBSCO database to scholarly articles only

· How to get to the full text of an article, especially if it isn’t already in full text in the database (particularly good if you have a less-than-optimal link resolver implementation)

· Given a citation to a journal article, how to determine if the library has the article in print or online.
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